DuPage County Global Portrait Survey – Spring 2003

Executive Summary ( Presented by Dr. Matthew Davidson 9/17/03

The Global Portrait of Social and Moral Health is a survey tool and evaluation process designed to provide a detailed audit of the broad socio-moral influences impacting youth development and to assess the effectiveness of character development efforts in schools and communities. The results can be used for evaluation, benchmarking, strategic and tactical planning, and grant writing.    

The Global Portrait is comprised of the following dimensions: (1) a values rating scale, indicating the degree to which respondents believe that they live out particular values, (2) a community climate scale (broken into 4 sub-scales: health & safety, collective responsibility, social capital, attachment & acceptance), assessing the degree to which respondents believe that they are part of a safe and caring community - both in and out of school, and (3) character education experiences and practices scales, measuring the degree to which character education practices are utilized by adults and experienced by youth.
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All data tell a story. In our view the story is neither bad nor good, just a story, which when properly understood offers countless opportunities for growth and development. The reports that follow attempt to highlight some themes for further consideration, reflection, and exploration.  Character education is not so much a static program as a dynamic process of ongoing refinement and increasing precision. Hopefully, the data contained in these reports will help to guide and inform the stakeholders in DuPage County as they continue the character education process.  
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Goals for Year-2 of Our Study



Make final revisions to create the 

most rigorous, most efficient survey 

instrument for measuring character 

education effectiveness.

> Reliability of all scales are above .73, 

most are above .80, with some above 

.90

> This includes individual analyses by 

grade level.



Gather, analyze, and share data with 

15 communities.



Navigate NCLB consent issues.
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Cautions, Caveats, & Clarifications



The sample size for certain sub-populations 

are particularly small and should be 

interpreted with caution.

> However, as my Mom would say, “If the shoe 

fits, wear it.”



Comparisons at the county-level were made 

between this year’s data and the pilot year 

data.  

> Community-level reports compare individual 

community to the rest of the county sample.

> At this time the comparisons are more for 

qualitative purposes than for statistical 

significance. 
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Sampling Issues



Global Portraits Return Totals

> Youth: 4, 198 surveys returned (73%)

> Adults: 3,452 surveys returned (31%)

> Total surveys returned:  7,650 (45.6%)



Year-3 Sampling Revisions: 

(1) increase number of sections of classroom

(2) increase high school participation—students 

& faculty/staff
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Scales from the Global Portraits



Values, motivation, & pro-social competencies

rating.



Experience of caring community (in school 

and home town), broken into 4 sub-scales:

(1) Health & Safety

(2) Social Capital

(3) Acceptance & Attachment

(4) Personal & Collective responsibility



Youth perceived character education 

experiences (as compared with) adult 

perceptions of their character development 

practices.
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Rating Scale Clarification



In general, consider 5 as the presence of 

positive character (frequency, experiences, 

practices, etc.).



Consider 1 as the absence of positive 

character (frequency, experiences, practices, 

etc.).



Reverse items (negatively worded) have been 

accommodated and should be considered the 

same as all other items (where 5 is positive 

and 1 is negative).


KEY FINDINGS:

1. Youth, and especially adults, tend to rate themselves quite high on the values, motivation, and pro-social competencies scale. These numbers should be interpreted with caution due to high social desirability of these questions, with youth responses possibly less affected by social desirability than those of adults. In this context, relatively low youth responses on items measuring respect, self-discipline, and tolerance may be indicative of important areas for further consideration and exploration. Adult's low response on the value of forgiveness is worthy of its own exploration.
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Values, Motivation & Pro-Social 

Competencies



This is the area that character educators want to 

influence, believing that values are the content of 

character. Thus, this is an area of extraordinarily high 

social desirability.



Self-report data on values tends to be overstated. 



Youth and adults rate themselves very high, indicating a 

perception that people who possess positive values, 

motivation, and pro-social competencies are “mostly to 

exactly like me.”



The mean levels are high, but the variation is 

compressed making this a good scale for inferential 

statistics exploring the relationship between community 

and values as outcomes. 

> Individual item variation around the mean point to areas 

warranting further attention. 



[image: image8.emf]Davidson (9/17/03) # 16

Values, Motivation, and Pro-Social Competencies Table

DuPage Pilot DuPage Pilot DuPage Pilot DuPage Pilot DuPage

All

Mean

3.64 3.70 * 4.28 4.34 * 4.22 4.36 * 4.13 4.31 * 4.23

Std Deviation

.68 .65 .46 .47 .47 .43 .52 .39 .48

Valid N

4,407   1,107   1,733   546      1,043   181      618      74        ##

Elementary

Mean

3.85 3.79 4.32 4.24

Std Deviation

.64 .66 .46 .44

Valid N

1,772   376      967      495     

Middle

Mean

3.42 3.62 * 4.23 4.26

Std Deviation

.69 .66 .44 .44

Valid N

1,753   376      603      224     

High

Mean

3.62 3.69 4.22 4.16

Std Deviation

.60 .61 .48 .53

Valid N

882      355      163      324     

Teachers Parents Youth



Community 

Members

All Adults
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2. Youth tend to have less positive perceptions of the school as caring community than do adults. As compared to elementary school students, middle and high school youth report less positive perceptions of the school as a caring community; they also view school community as less connected and caring than their home town community.
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Experience of Connected & 

Caring Community



The experience of connected and caring 

community has been demonstrated as a 

mediating variable in many intellectual, social, 

and moral outcomes character educators hope 

to influence 

(c.f., Resnick et al., 1997; Schaps et al., 1996).



Experience of caring community (in school and 

home town), broken into 4 sub-scales:

(1) Health & Safety

(2) Acceptance & Attachment

(3) Social Capital

(4) Personal & Collective responsibility
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someone verbally abuses 

or harasses another person.
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 someone steals from 
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3. The pattern of declining response by developmental level--that is, less positive perceptions by increasing grade level-- is observed and is even more pronounced in responses to items about general social health and safety of schools and home town.  In addition, the responsibility subscale is the lowest within the caring community scales (i.e., try to get others to follow community norms, intervene to stop conflicts, etc.). These are important areas for further consideration since these patterns represent key aspects in the measurement of moral action, moral commitment, and overall moral maturity.  
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4. Overall, youth report infrequent or sporadic character development experiences (generally, between a "few times a year" and "a few times a month"), with middle and high school students indicating significantly fewer experiences than elementary school students.

[image: image18.emf]Davidson (9/17/03) # 27

Character Education Experiences 

For Youth



In essence, the experiences are the program. Youth 

must experience the program for us expect change in 

program outcomes. 



Youth questions seek to determine the frequency of a 

wide range of character education practices proven to 

be effective. The Scale:



Practically never



A few times a year



A few times a month



A few times a week



Practically every day
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5. Teachers tend to see themselves as more likely to utilize character development practices than their colleagues, with middle and high school teachers perceiving a greater disparity between self and others than elementary school teachers. At the same time, high school teachers report the highest level of character education practices, followed by elementary school teachers, with middle school staff being the lowest.
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Character Education Practices of Adults



Adults generally report higher prevalence or 

frequency of character education practices for 

themselves than for colleagues.



For example, “I do this in my classroom or home, 

but others are not as likely to do it in their 

classrooms or homes.”



Adults may simply need to “Preach what they 

practice” so that youth experience an inductive 

educative process. 



Adults need more training so their sense of 

competency matches their sense of 

responsibility. 
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NOTES:  (1) Comparison numbers (labeled "Pilot") represent the aggregate numbers for the 4 original pilot communities that participated in the validation year research. These comparisons are meant to aide formative discussions but should be used with caution given different composition of the samples.  (2) In general, youth and adult comparisons are based on parallel items. However, in some cases the items are not exactly parallel in form or in the total number of items measuring a construct.   (3) There was relatively low representation of high school students this year compared to last year (approximately 50% of the expected number) due in part to the fact that not all communities surveyed high schools.  In addition, there was extremely low participation by high school teachers this year (fewer, in fact, than in the pilot year sample).

USING THE DATA:
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Role of Supplemental Data Tables



Each picture of the data is meant to get more 

and more narrow, more and more specific.



The data tables allow for individual item 

investigation and comparison. 



Once you identify a hot spot, the tables can be 

used to hone in on very specific details. 



We want to ask ourselves 3 key questions:

> “What do these data seem to tell us?” 

> “ What do they not tell us?” 

> “What else do we need to know?”

(Getting Excited About Data, 1999)
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5 Key Questions for 

Brainstorming Your Data

1. What do these data seem to tell us?

2. What do they not tell us?

3. What else would we need to know?

4. What good news is here for us to celebrate?

5. What improvement needs emerge from these 

data?

(Getting Excited About Data, 1999)



[image: image27.emf]Davidson (9/17/03) # 37

The Steps of Reflective Practice



Brainstorm



Organize



Prioritize



Plan



Implement



Reflect



Begin again


FINAL NOTE:  These reports were generated by Matthew L. Davidson, Ph.D. & Vladimir Khmelkov, Ph.D. of Davidson Consulting & Evaluation for the Healthy DuPage Character Coalition.  They may be used without the permission of authors by the participating schools and communities. All others must request permission to cite from Dr. Matthew Davidson, DavidsonM@Cortland.edu. 
_1133110381.ppt
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